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Abstract: there are three major types of learners: visual, auditory, and tactile/kinesthetic. While most individuals
without disabilities can learn using any one of these styles, most people have one for which they show a stronger
affinity. There are many tests available to help you and your students discover your best learning style. Generally
speaking, however, if you are someone who is more likely to think in pictures, prefer to meet with someone in
person, and are more likely to want visual diagrams when completing a project you have tendencies towards visual
learning. Similarly, if you are more likely to think in terms of sounds, prefer to speak on the phone with someone,
and want verbal instructions then you tend towards auditory learning. Finally, if you are more likely to think in terms
of moving images like mini-movies in your mind, prefer to participate in an activity when you meet to speak with
someone, and tend to jump right into a project without reading directions you tend towards tactile/kinesthetic
learning.

[Sharareh Khodamoradi and Mohammad Abedi. How to effectively use learning styles in adult classes.
Researcher. 2011;3(5):64-69]. (ISSN: 1553-9865). http://www.sciencepub.net.

Keywords: learning styles, adult learning

Introduction:

Adult illiteracy feeds the state’s unemployment, its often categorized by terms that cluster several
welfare rolls, and the correctional institutions. Adult  dimensions of literacy important for different clients.
illiteracy severely hinders the life chances of young Examples include workplace literacy (combining both
children, undermines school reform, and limits the basic academic skills and workplace skills), and family
opportunities for postsecondary education. literacy (combining basic academic skills and other
The field of adult education and literacy is plagued by  skills essential for successful parenting).

confusion about definitions. Over the years definitions 2. “Education attainment” usually refers to the numbers
have evolved from provisions in federal law and of years of schooling completed or the level of
initiatives ~ of  groups  advocating  particular  credential (e.g., high school diploma or associate
methodologies or the needs of specific adult degree) an individual has obtained. Despite concerns
populations. The result is that definitions tend to merge  about the meaning of credentials, there is a strong
statements about the goals to be achieved (e.g., correlation between educational attainment and literacy.
improving the literacy of a particular population) with a 3. “Literacy initiatives” often are defined in terms of the
particular means (e.g., adult basic education) to achieve  needs of a particular target group. These may be parents

the goal. of young children, youth who have dropped out of high
Therefore, it is helpful to distinguish between at least  school without earning a high school diploma, welfare
these dimensions of the issue: recipients, persons with limited English-speaking

1. “Literacy” refers to the knowledge, skills, and ability, incarcerated adults, or adults in the workforce.
competencies of individuals. The federal Adult 4. Other literacy initiatives are defined in terms of a
Education and Family Literacy Act (Title 1l of the particular educational service, strategy, or means to
Workforce Investment Act)l defines literacy as “an  address a target population’s literacy problems. “Adult
individual’s ability to read, write, speak in English, basic education” and “family literacy” are examples.
compute and solve problems, at levels of proficiency  These initiatives are often defined in terms of a
necessary to function on the job, in the family of the particular configuration of services for the target
individual, and in society.” Literacy is often defined in  population (e.g., assessment and information and
terms of specific domains such as “basic academic  counseling services).

skills,” “workplace skills,” “life skills,” “parenting

skills,” or skills Adult characteristics:

necessary to exercise one’s rights and responsibilities  to understand the characteristics of adult learners, their
for citizenship. Different dimensions of literacy are mental and physical condition should be considered in

the following referred to some of them.
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Operating speed:

slow reaction in adults is natural that necessarily means
reducing the logic and practice skills, not due to
weakness and increased awareness of natural forces and
their skills.

Consciousness:

no stimulus and incentives encouraging, despite
inhibiting stimuli, slow transfer rate, mental, and weak
inhibitors of natural forces (mostly visual and auditory)
are factors that slow reaction affect individual mental
and cognitive activities, but never able to understand,
understanding and learning ability (which varies with
the speed of learning) is not relevant.

Health:

what is most age, longer duration is necessary to be
heard by listening issue. Why is that when elderly
people and old could not hear well, their confidence and
vulnerable to the possibility that negative beliefs about
their find, they are great. Visual abilities can be like
other people, usually decreases with age.

Background of knowledge - skills and beliefs of
adults:

adults, social experiences, many have already learned
different values and beliefs in their pronouns have
stabilized, so changes in the new act very cautiously.
The idea of such a manner that skill and applying them
older and longer life is, Similar resistance to accept new
ideas will be more and more severe. Thus, the adult
criteria for the built and paid for their ideas and beliefs
that are forming. Because of these criteria and the
beliefs that they are afraid of failure, Therefore, to
prevent it, sometimes against the resistance of new
phenomena are only the material taught and its face that
make reinforced concrete and tangible interference
situation is.

Understanding and Using Learning Styles

Students, in fact all individuals, are most effective when
they are taught in their personal learning style. In fact,
there are three major types of learners: visual, auditory,
and tactile/kinesthetic. While most individuals without
disabilities can learn using any one of these styles, most
people have one for which they show a stronger affinity.

A Look at the Three Learning Styles

1- Visual Learners - Visual learners are those who
generally think in terms of pictures. They often prefer to
see things written down in a handout, text or on the
overhead. They find maps, graphs, charts, and other
visual learning tools to be extremely effective. They
remember things best by seeing something written.
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2- Auditory Learners - Auditory learners are those
who generally learn best by listening. They typically
like to learn through lectures, discussions, and reading
aloud. They remember best through hearing or saying
items aloud.

3- Kinesthetic Learners- Kinesthetic, also called
tactile, learners are those who learn best through
touching, feeling, and experiencing that which they are
trying to learn. They remember best by writing or
physically manipulating the information.

Learning Style Assessments:

There are many tests available to help you and your
students discover your best learning style. Generally
speaking, however, if you are someone who is more
likely to think in pictures, prefer to meet with someone
in person, and are more likely to want visual diagrams
when completing a project you have tendencies towards
visual learning. Similarly, if you are more likely to think
in terms of sounds, prefer to speak on the phone with
someone, and want verbal instructions then you tend
towards auditory learning. Finally, if you are more
likely to think in terms of moving images like mini-
movies in your mind, prefer to participate in an activity
when you meet to speak with someone, and tend to
jump right into a project without reading directions you
tend towards tactile/kinesthetic learning.

How to Effectively Use Learning Styles in Class:

In the best of all possible worlds, you would incorporate
all three learning styles into each of your lessons.
However, this is just not possible in the real world of
teaching. In truth, it is often not hard to include both
auditory and visual learning styles in your lessons. For
example, you can have instructions written on the board
and say them out loud. However, it is not always as easy
to include the tactile/kinesthetic learning style into your
lessons. The sad truth is that many students have this as
their strongest learning style. It is best to not force the
issue but instead find natural places to include
kinesthetic learning. If your class warrants it, you could
include simulations, role-playing, debates, or the use of
manipulatives.

Concerns When Incorporating Learning Styles

Though rarer today then in the past, some teachers
discount the importance of learning styles. They
continue to teach in their one major method without
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trying to vary instructional methods. This is a mistake
that will lead to less learning in the classroom.

On the other hand, many students and to a lesser degree
some teachers make the mistake of thinking that they
cannot learn using methods that are not focused on their
learning style. This is also a huge mistake that in the end
will result in less learning. If teachers do not help their
students find ways to be successful learning information
presented in any style, they are not helping them
succeed in the future. The fact is that students will be
faced with many different styles of teaching during the
educational career. Only by finding ways to adapt and
learn using other styles, will students end up
succeeding.

Examples of ways that students can adapt:

Kinesthetic learners would include writing
down information that they are to learn.

Visual learners could create word webs, venn
diagrams, or other visual presentations of
information.

Auditory learners could read a passage out
loud from their textbook or from handouts

1- Kinesthetic Learners:

A Look at Kinesthetic Learners:

Kinesthetic learners typically learn best by doing. They
are naturally good at physical activities like sports and
dance. They enjoy learning through hands-on methods.
They typically like how-to guides and action-adventure
stories. They might pace while on the phone or take
breaks from studying to get up and move around. Some
kinesthetic learners seem fidgety, having a hard time
sitting still in class.

Key Learning Methods for Kinesthetic Learners:

Kinesthetic learners learn best through doing including
manipulating items, simulations and role plays, and
other methods that physically involve them in the
learning process. They enjoy and learn well from
experimenting and first hand experience. Further, they
learn best when activities are varied during a class
period.

Ways to Adapt Lessons for Kinesthetic Learners:
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Vary instruction not only from day-to-day but also
within a single class period. Provide students with as
many opportunities as your curriculum warrants to
complete hands-on work. Allow students to role-play to
gain further understanding of key concepts. Provide
students with the opportunity to work in small
discussion groups as they study materials. If possible,
plan a field trip that can help reinforce key concepts.
Allow students to stretch partially through the class if
they seem to become restless.

2- Auditory Learners

A Look at Auditory Learners:

Auditory learners learn best by listening and talking
aloud. They typically notice and remember sounds.
They are good at remembering things that they hear.
They are also good with words and language. They
often read to themselves as they study. They are also
often distracted by noise and sounds.

Key Learning Methods for Auditory Learners:

Auditory learners learn best through hearing the
information. They often need to read the written word
aloud to help them remember key points. Verbal
repetition is an effective means of study for auditory
learners.

Ways to Adapt Lessons for Auditory Learners:

Provide students with oral along with written
instructions for assignments. Include whole group
discussion in your class. Provide students with videos to
complement the written text. Allow time for students to
read out loud or talk through problems they might be
having. Provide breaks from silent reading periods.
Also, realize that those who are strong in auditory
learning typically take longer to read a passage.

3- Visual Learners

A Look at Visual Learners:

A typical visual learner uses visualization techniques to
remember things. They often have a good sense of
direction because they visualize maps and directions in
their mind. Many prefer to read information in a
textbook or on the whiteboard rather than listen to the
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teacher lecture. They also enjoy doodling and drawing.
Visual learners typically use sight words in their
everyday terminology. For example, they might say
"Let's take a look at this." or "Let's look at this from a
different perspective.” They remember details including
colors and spatial arrangements.

Key Learning Methods for Visual Learners:

Visual learners learn best by seeing what they are being
taught. Visual learners typically prefer images, maps,
graphs, and other visual representations over other
forms of instruction. They will find that if they include
images, mind maps, lists, and other visual techniques in
their notes then they will have a better chance of
remembering key information.

Ways to Adapt Lessons for Visual Learners:

Including diagrams, mind maps, word webs, visuals,
and other forms of graphic organizers will help visual
learners get the most from your instruction. Teach
students to use highlighters when going through their
notes and to create flashcards when studying for tests
and learning information. Try not to give only oral
instructions before requiring students to complete an
assignment. Further, stay away from lecture without
accompanying notes and/or visuals.

Conclusion:

To improve the quality of life, learning materials should
reinforce the skills they acquired previous. This material
should have access to information and provide new
technology. should also have to make learning more fun.
Additional materials should provide opportunities for
literacy skills to read and to strengthen their cognitive
awareness.

Track materials (continued) which increased literacy
skills and knowledge gained is also effective in
enriching learning environment for learners are
important. Participatory materials to ensure the
participation of learners in the learning process and
codification are included out of class activities,
dialogue, role playing, etc.

In traditional programs that the principles of psychology
and curriculum planning, less attention is the form of
content presentation ie codification and providing
books, original format and have the dominant form,
while for adult content that could have valuable
experience in addition to writing, other ways also be
provided Affect the selection of pictures and images
related to the concepts and content produced by
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including them.

Learning activities such as activities outside the
classroom, dialogue, role playing and ... Another type of
content is presented. Duties are placed on the learner, a
resource for developing knowledge, skills and insights
he considered.

The task force’s policy recommendations are guided by
these principles:

- Recognize that adult illiteracy is not an
isolated problem but a fundamental
barrier to every major challenge
facing Kentucky. Without significant
improvements in adult literacy the
Commonwealth will be unable to
make progress on issues such as early
childhood  education, education
reform (elementary/secondary and
postsecondary), economic
development, and improving the
health and well-being of Kentucky’s
families and communities.

- Shift from top-down implementation of
a federal or state program to leading a
statewide public campaign that
depends fundamentally on a bottom-
up commitment of communities,
employers, and educational
institutions. The campaign must
engage all aspects of Kentucky life—
all dimensions of state and local
government, all education levels, the
state’s business and civic leaders,
voluntary organizations, and all others
whose work affects—or is affected
by—the problem of adult illiteracy.

- The future of Kentucky depends on
narrowing the disparities among
counties by improving the adult
literacy of the population in all
regions of the state.

- Shift from an emphasis on providers to
the needs of clients. Measure
performance and progress in terms of
impact on the quality of life and
economic well being of:

*Corresponding Author:

Mohammad Abedi

Department of Agricultural Management, Islamic
Azad University, Qaemshahr Branch, Iran

E-mail: abedill4@yahoo.com

Reference:

1. Cranton, P. (1992). Working with Adult
Learners. Toronto: Wall & Emerson.

researcherl135@gmail.com




Researcher, 2011;3(5)

http://www.sciencepub.net/researcher

2.Cranton, P. (1996). Professional
Development as  Transformative
Learning. San Francisco: Jossey-
Bass.

3. Creighton S. (2000). Participation trends
and patterns in adult education: 1991-
1999. United States: National Center
for Education Statistics.

4.Egan, K. (1992). Imagination in
Teaching and Learning. Chicago:
University of Chicago Press.

5.Fabry, D. L. &Higgs, J. R. (1997).
Barriers to the effective use of
technology in education: Current
status. Journal of Educational
Computing Research, 17(4), 385-395.

6. Fletcher,W. E.,&Deeds, J. P.
(1994).Computer anxiety and other
factors preventing computer use
among United States secondary
agricultural educators. Journal of
Agricultural Education, 35(2), 16-21.

7.Frye, N. (1993). The Educated
Imagination.  Toronto:  Canadian
Broadcasting Corporation.

8.Ginsburg, L. (1998). Integrating

technology into adult learning. In C.
Hopey (Ed.), Technology, basic skills,
and adult education: Getting ready
and moving forward (Information
Series No. 372, pp. 37- 45).
Columbus, OH: Center on Education
and Training for Employment. (ERIC
Document Reproduction Service No.

ED 423 420).

9.Ginsburg, L.,&Elmore, J. (2000).
Captured wisdom: Integrating
technology into adult literacy

instruction. Naperville, IL: North

Central Regional Education
Laboratory. (ERIC Document
Reproduction Service No. ED 454
408).

10. Glenn, A. D. (1997). Technology and
the continuing education of classroom
teachers.  Peabody  Journal  of
Education, 72(1), 122-128.

11. Habermas, Jurgen. (1991).
Knowledge and Human Interests.
Boston: Beacon Press.

12. Hair, J. F., Anderson, R. E., Tatham,
R. L, & BlackW. C. (1998).
Multivariate data analysis (5th ed.).
Upper Saddle River, NJ: Prentice
Hall.

http://www.sciencepub.net/researcher

68

13. Hanson, Karen. (1988). Prospects for
the Good Life: Education and
Perceptive Imagination. In K. Egan
and D. Nadaner (Eds.), Imagination
and Education. New York: Teachers
College Press.

14. Hardy, Barbara. (1998). Towards a
Poetics of Fiction: An Approach
Through Narrative. Novel, 2, 5-14.

15. Isahak Haron & Doraisamy, J. (1992).
Lifelong education in Malaysia: A
general survey. Thesis Mas. UM. 10.
1-13. Kuala Lumpur: Universiti
Malaya.

16. Kim K. (2000). Participation in adult
education in the United States, 1998-
1999. U.S. Dept. Of Education, Office
of Educational Research and
Improvement.

17. King, K. P. (1999). Unleashing
technology in the classroom: What
adult basic education teachers and
organizations need to know. Adult
Basic Education, 9(3), 162-175.

18. King, K. P. (2003). Learning the new
technologies: Strategies for success.
In K. P. King & P. Lawler (Eds.), New
perspectives on  designing and
implementing professional
development of teachers of adults.
New directions for adult and
continuing education (\Vol. 98, pp. 49-
57). San Francisco: Jossey-Bass.

19. Knowles, M. S. (1992). The modern
practice of adult education, andragogy
versus pedagogy. Author of the
Classic Informal Adult Educator, 3rd
Edn. New York: Association Press.

20. Knowles, M. S. (1994). Andragogy in
action: Applying modern principles of
adult learning. San Francisco: Jossey-
Bass Inc. Pub.

21. Knowles, M. S. (1999). The making
of adult educator: An autobiographical
journey. 1st Edn. San Francisco:
Jossey-Bass Inc. Pub.

22. Kolb, David A. (1993). Experiential
learning: Experience as the source of
learning and development. 1st Edn.
United States: FT Press.

23. Kaotrlik, J.W.,&Smith, M. N. (1999).
Computer anxiety levels of vocational
agriculture and other vocational
teachers. In M. F. Burnett (Ed.),
Proceedings, national agricultural
education research meeting (pp. 1-9).

researcherl135@gmail.com




Researcher, 2011;3(5)

http://www.sciencepub.net/researcher

24.

25.

26.

27.

28.

29.

30.

3L

32.

Columbus, OH: American Association
for Agricultural Education.

Krajnc, A. (1999). Andragogy. In
Collin, J. T. (Ed.), Lifelong education
for adults: An international handbook.
1st Edn. New York: Pergamon Press.
Lang, J. M. (1998). Technology in
adult basic and literacy education: A
rationale and framework for planning
(Research report). Cheney:
EasternWashington University,
Instructional Media and Technology.
Retrieved on November 14, 2003,
from
http://cehd.ewu.edu/education/Gradua
teExamples/ IML98Educ601.html
Lawler, P. A.,&King, K. P. (2003).
Changes, challenges, and the future.
In K. P. King&P. Lawler (Eds.), New
perspectives on  designing and
implementing professional
development of teachers of adults.
Newdirections  for  adult and
continuing education(\Vol. 98, pp. 83-
91). San Francisco: Jossey-Bass.
Mazanah Muhamad & Associates.
(2001). Adult and continuing
education in Malaysia. 1st Edn. Kuala
Lumpur: Universiti Putra Malaysia.
Merriam, S.B , Baumgarther, L.M., &
Caffarella, R.S. (1999). Learning in
adulthood: A comprehensive guide.
2nd Edn. San Francisco: Jossey-Bass
Pub.

Mezirow, Jack and Associates (Eds.)
(1990). Fostering Critical Reflection
in  Adulthood: A Guide to
Transformative and Emancipatory
Education. San Francisco: Jossey-
Bass.

Moore,M. G.,&Kearsley, G. (1996).
Distance education:Asystems view.
Belmont,CA:Wadsworth.

Office ofTechnology Assessment,
U.S. Congress. (1993). Adult literacy
and newtechnologies: Tools for a
lifetime (Final Report No. OTA-SET-
550). Washington, DC: Government
Printing Office.

Neculau, A. (2004). The adults’
education: Romanian experiences.
lasi, Polirom Publishing House. Paun,
E. (1999). The school: A socio-
pedagogical approach. lasi, Polirom
Publishing House.

http://www.sciencepub.net/researcher

69

4/17/2011

33.

34.

35.

36.

37.

Russell, A. (1995). Stages in learning
newtechnology: Naive adult email
users. Computers and Technology,
25(4), 173-178.

Timmermann, S. (1998). The role of
information technology in older adult
learning. In J. C. Fisher & M. A. Wolf
(Eds.), Using learning to meet the
challenges of older adults. New
directions for adult and continuing
education (Vol. 77, pp. 61-71). San
Francisco: Jossey-Bass.

Sava, S. (2001). Adults’ education in
Romania: Educational, cultural and
social politics. The volume of the first
National Conference on Adults’
Education, Timisoara, The Almanack
of Banat Printing House.
Schifirnet C. (1997).
Adults’ Education. Bucharest,
Lux Printing House.
Sutton-Smith, Brian. (1988). In
Search of the Imagination. In K. Egan
and D. Nadaner (Eds.), Imagination
and Education. New York, Teachers
College Press.

Changing
Fiat

researcherl135@gmail.com




